Abstract
Introduction
This brief reflection is a literal discourse emerged from a broader umbrella project on learning outcomesfrom the authors. It is also inspired from the two decades of experiences of the principal author, who has worked on critically examining various practices of teaching and learning and their impact on student motivation at higher education levels. Furthermore, the author has executed various projects to redefine quality and learning in higher education setups. This is one of the extracted pieces from a project's reflection log reflecting upon the need of questioningthe application ofBloom's taxonomy (BT) in higher education settings and the need of redefining its alignment for the same. This project is conceptualized to critically appraise various learning outcome designs and their assessment practices at the higher education learning setups that hampers the learner's intrinsic motivation to learn.
The methodology and genre used in the writing of this piece are a critical, reflective analysis, whereby reflections and thoughts are projected to question the entire process of inquiry. The authors in this project are trying to counter question an established theory and critiquing it to the contextual realities to establish a deeper understanding of it in general. This reflection piece ends with a set of questions that will enable the readers to further investigate this phenomenon in their own context.
An analysis of Bloom's taxonomy
Bloom's Taxonomy was primarily conceptualized and presented by Dr. Benjamin Bloom at the start of 1956 (Orey, 2010) . Its core purpose was to ensure that learning transforms into higher levels of thinking, rather than a mere act or process of remembering the facts in a well defined structure.A pyramid was developed to present the learning prototype advancement.The idea of its composition was to aid the writing of learning objectives and course outcomes that are progressively moving into the complexity of learning (Rupani, 2011) . The intent was to ensure that learning outcomes were designed in such a manner that enabled the teachers to gradually bring learners from acquiring subject information to its practical application in the real context and ultimately, create meaning of their own from the same (Riazi, 2010). Bloom's is not the only hierarchical learning scheme in educational psychology that provides the taxonomy of the learning objectives; however, it is the most influential (Callister, 2010) . It has been observed that all hierarchical schemes represent an inverted approach, which means that the point of progression is placed at the top level, which in actual should be the point of initiation and at the bottom. Furthermore, these hierarchical models are based on learning that is essential and often nonsensical; determined by the experimenter rather than by the learner, and rely on data collected in controlled experimental conditions (Krathwohl & Anderson, 2010) .
In the real world, factual learning is the most difficult kind of learning, unless it is embedded in something that is understood Cognitive Domain in Higher Education (Kolb D. , 2014) . The recall of information is much less efficient than the recollection of situations that were comprehensible.
Learners learn through what they do rather than do things as a result of what they know (Boud, 2013; Hyder, 2013) . Thus, at the higher level, the learners do not learn from the fellow learners, rather they want to learn by apprenticing themselves (Hyder, 2013; Kolb & Kolb, 2012) . They learn when they decide they would like to do something themselves, a judgment that is at the peak of the 2. Education as Tazkia: Is a child like a clean slate? Bloom's Taxonomy assumes that a child is like a clean slate which destroys the growth potential of a child before it actually starts (Hyder, 2013) .
3. The way our curriculum is designed (from simple to complex) is the exploitationof the intelligence of learners and eventually ends up making them hate every subject that we try to teach them. The more we increase the intensity of our teaching, the more they start hating the subject, whereas the opposing view would have effortlessly enabled them to explore and discover the subject and made them lovers of the subjects that they study (Hyder, 2013; Mahmood, 2010) . Smith (1986) established a thorough critical appraisal on learning and Bloom's taxonomy. In the book he details the concept of how learning is taken for granted by the educational institution and critiques a systematic and structured way of approaching teaching and learning for the same. In one the excerpts from his book he states, "The myth is that learning can be guaranteed if instruction is delivered systematically, one small piece at a time, with frequent tests to ensure that students and teachers stay on task. Elaborate instructional programs and systems are produced, glossily packaged and extravagantly advertised, claiming impossible levels of effectiveness and playing continuously on parental guilt.
Detailed, objectiveis specified for the particular model of instruction that teacher should be engaged in at any particular time, and equally detailed tests are imposed to ensure conformity to the chosen path, no manner how much confusion, frustration, and despair result" (p.2).
This excerptprovides a thought provoking avenue for the educational institutions to counter question their curriculum designing process and teaching and learning practices in their institutions. Figures 3 and 4 given below are the two situations that presents the reflection of how the structure and anatomy of learning may hinder a student and the kind of challenges a highly motivated studenthas to undergo. These figures will enable practitioners to reflect upon whether learning can be signified best when given a free zone or in structured models. In the first figure, learning is taking place the traditional way whereby a hierarchy is to be followed stepwise and it may appear rigid and progression focused. 9. Is the learning objective taxonomy holistic? Does it cater to the students with specific and special needs? Such questions are significant while designing curriculum
